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Introduction

Open Educational Resources (OER) are learning, teaching and research
materials in any format and medium that reside in the public domain or are under
copyright that have been released under an open license, that permit no-cost
access, re-use, re-purpose, adaptation and redistribution by others.
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In 2017, the State of New York provided CUNY and SUNY with grants to support the
development of Open Educational Resources (OER) and courses taught with materials
that have zero cost for students (Zero Textbook Cost courses, in CUNY terminology).
The stated goal was to remove textbook cost as a barrier to graduation. After the
success of the pilot, the state has provided ongoing annual funding to develop and
sustain OER and zero-textbook-cost resource use at the individual CUNY colleges.


https://www.unesco.org/en/open-educational-resources

Baruch College has participated in CUNY’s OER initiatives since the spring of 2017.
Our OER programming is based in the Center for Teaching and Learning. It is
administered by 2 part-time coordinators, Pamela Thielman and Katherine Tsan, since
2017 and 2018, respectively, and includes supplemental programming in their areas of
expertise, such as Creative Commons and copyright, attribution, and open-source
digital tools. Each year, we apply to CUNY Central for funding for a slate of projects.
The exact amount of our annual grant varies depending on our funding request and
CUNY Central’s priorities; the smallest grant we have received was $162,275.00, and
the largest was $200,000.00. With these funds, each year we offer 1-2 seminars to
educate individual faculty about OER and encourage them to convert courses to Zero
Textbook Cost or Low Textbook Cost (courses with materials costing $25 or less), as
well as supporting multi-section course conversions under the auspices of a course
coordinator, and one-of-a-kind digital projects such as TeachOER, the CUNY 1969
Project and Teach Open Tools. Our initiative has grown through the years, while
maintaining its goal of supporting CUNY’s mission to offer students low-cost,
high-quality courses and technologies. The total confirmed savings to students
based on our work from FA17-SP24 is $1,868,093.09."

How we document impact

This report aims to demonstrate the impact of the OER Initiative at Baruch College. This
is a complicated proposition because of our multifaceted approach to building a culture
of teaching and learning with openly licensed and zero-cost materials. We began our
Initiative in 2017, utilizing three main modes of our programming based on
faculty-stated need: 1) general faculty education with an eye toward individual course
conversion (i.e. the OER Seminar), 2) collaborations with faculty for single- or
multi-section course conversion, and 3) stable online resources (primarily TeachOER).
Because the impact of our online resources is challenging to document, we will briefly
discuss it but focus primarily on the more quantifiable issue of course conversions.

Grant-funded course conversion: a brief overview

We would like to begin by giving an overview of our main area impact: course
conversion to Zero Textbook Cost (ZTC) and Low Textbook Cost (LTC). From fall 2017
to fall 2024, the OER Initiative at Baruch facilitated the conversion of 2,031 course

' This does not include SP23 textbook data, which was not required for the report to our funder in
2022-23. It also does not include data from faculty who declined to report original textbook costs, or who
converted a course for which there was no textbook yet to report. This suggests our impact is actually
larger than reported.


https://teachoer.org/
https://blogs.baruch.cuny.edu/cuny1969/
https://blogs.baruch.cuny.edu/cuny1969/
https://blogs.baruch.cuny.edu/teachopentools/

sections taught by 953 instructors to Open Educational Resources or Zero Textbook
Cost (OERS/ZTC). This represents an impact on 52,938 students. In addition, from fall
2019 to fall 2024, 239 sections taught by a total of 175 instructors were converted
to LTC, lowering costs for 6,973 students. Data from the full semesters shows a
steady rise in these numbers, both for the OER/ZTC and the LTC designations in the fall
and spring semesters.

OER sections (Fall and Winter-Spring Terms)
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There is a clear upward trend in OER sections, enrollment, and instructors over time. LTC sections,
enrollment, and instructions also trend up.

Online resources
TeachOER: our online home for OER

TeachOER is a curated collection of Open Educational Resources and OER repositories
maintained by the Center for Teaching and Learning. Its purpose is to provide an easy
entry point to the world of OER for college-level faculty. The site features repositories
relevant to faculty in a variety of disciplines, open teaching materials created by faculty
at Baruch College, and asynchronous learning materials to help faculty educate
themselves and others about OER and related topics such as copyright, open
pedagogy, and digital accessibility.

Between its launch in August 2017 and January 2025, TeachOER has had more than
11,000 unique visitors. This traffic reflects the site’s use predominantly as a local


http://teachoer.org

resource, with regular spikes at the beginnings of semesters and after CTL
programming such as our annual OER Seminar. We can also document use outside the
college for some featured teaching materials, such as Professor Stephen Gosnell’s
Fundamentals of Ecology: Full Course, which has been adopted by instructors from at
least 15 other institutions.? TeachOER was a 2022 finalist for the Award for Excellence
in Open Pedagogy from the organization Open Education Global.

CUNY 1969: teaching with CUNY history

The CUNY 1969 Project is a digital narrative and pedagogical resource that centers on
the story of the struggle for Open Admissions at CUNY. Since its inception as “The
CUNY Game” in 2018, its development has been supported not only by the OER
Initiative at Baruch, but also CUNY’s 2022 Transformative Learning in the Humanities
grant, and the Mellon Grant awarded to Dr. Shelly Eversley in 2023 (as part of a
collaboration with the Department of Black and Latino Studies). The leaders of this
project (Seth Graves and Hamad Sindhi of the Center for Teaching and Learning) also
collaborate frequently with the Black and Latino Studies department and the SEEK
program to integrate the resources into their teaching.

Each year, we select faculty and staff collaborators to participate in our June “Teach-in”
and to contribute openly licensed materials to the project. During this time, we engage
with CUNY’s history, learn about open pedagogy techniques, and create classroom
materials that are available on the site as OER. As of 2025, 30 Baruch faculty and staff
have participated in the Teach-in, as well as 6 faculty from across CUNY (supported by
the 2022 TLH grant). In summer 2025, we will welcome 10 participants from 7
departments across Baruch, as well as 2 colleagues from the Bernard L. Schwartz
Communication Institute.

Teach Open Tools: expanding open pedagogy at Baruch

Teach Open Tools was created to help faculty understand the ways they can create,
remix, and reuse original teaching materials and, through a series of interactive
modules, become adept at using WordPress, Hypothes.is, Omeka, Timeline JS, and
other open digital tools.

One focus of the OER initiative has been introducing faculty to a variety of open-source
technologies that can complement their teaching. In 2021 and 2022, we, with the
support of CTL colleagues, ran 2 seminars on open-source digital tools, which received
interest from 120 faculty members and reached over 100. To support these seminars

2 This is according to Professor Gosnell, who maintains a personal record of instructors who have
reached out to him about using the course materials.


https://teachoer.org/ecology/foundations-of-ecology-post/
https://awards.oeglobal.org/2022-finalists/
https://awards.oeglobal.org/2022-finalists/
https://blogs.baruch.cuny.edu/cuny1969/
https://blogs.baruch.cuny.edu/teachopentools/

and provide asynchronous resources for teaching with digital tools, we created the
Teach Open Tools site. In 2024-25, we expanded our programming to support 8 faculty
fellows from 6 different departments in creating teaching materials with open tools,
which they presented in an end-of-semester showcase.

Faculty awards and recognition

We are proud that many faculty members who have participated in OER programming
have been recognized for excellence in teaching. Among those recently honored are:

e Erica Richardson, 2025 Presidential Excellence Award for Teaching (full-time),
Baruch College

e Curtis Izen, 2025 Presidential Excellence Award for Teaching (part-time), Baruch

College

Mahima Hada, 2025 Zicklin Innovation in Teaching Award, Baruch College

Hagit Levy-Shalev, 2025 Zicklin Innovation in Teaching Award, Baruch College

Will Millhiser, 2025 Zicklin Innovation in Teaching Award, Baruch College

Kapil Bawa, 2024 Zicklin Innovation in Teaching Award, Baruch College

Nizan Geslevich Packin, 2024 Zicklin Innovation in Teaching Award, Baruch

College

o Will Millhiser, 2024 Instructional Innovation Award, Data Sciences Institute

Past OER assessments

The OER Initiative at Baruch has a history of assessment, both formal and informal.
While the research questions have changed based on time and intent, what we present
here is an overview of our most salient findings. The data we have collected since the
beginning of the OER Initiative at Baruch has enabled the Center for Teaching and
Learning to develop more robust support for faculty teaching OER/ZTC and LTC
courses. The internal feedback about our program has been overwhelmingly positive.
We have taken seriously the suggestions we have received, notably, about the need for
more on-campus collaboration to enhance subject-specific support and also the interest
our faculty across the board have in learning more about open culture. We continue to
discuss this feedback and implement it in our programming.

Self-evaluation, 2017-2019

The CTL started methodically conducting faculty evaluations of its initiative in the first
year of the grant (2017-2018). We held an exit interview with every OER seminar
participant: faculty had the option of a focus-group format or an individual interview.



Participants were asked about what brought them to the seminar, the reasons behind
their decisions to convert their course or not, what they most appreciated about the
sessions, and what they would like to change. The last time we conducted this
evaluation was our spring 2019 OER seminar.

Past-participant assessment, 2022-2023

The COVID-19 pandemic put a pause on our assessment, but in 2022, we decided to
reevaluate our efforts longitudinally by reaching out to all the prior participants in our
initiative. We designed an IRB-approved study to evaluate the effectiveness of ongoing
support mechanisms for faculty who participated in the OER Initiative at any time
between 2017 and 2022. By participation, we meant faculty who had attended one or
more workshops given by the OER Initiative; and/or had taught a course using OER,
zero-cost, or low-cost materials reviewed by CTL staff; and/or who had received funding
for activities relating to the OER Initiative. With this research, we hoped to understand
the experiences of faculty whose adoption of these materials had resulted in a course
being coded as Zero Textbook Cost (ZTC) or Low Textbook Cost (LTC) in CUNY First.

We sent a survey to all eligible former participants in the OER Initiative, 34 of whom
responded to our call. We also interviewed twenty participants who agreed to speak in
greater depth about their experiences. The survey had around a 16% response rate,
while the interview portion had a 12% response rate. We offered no incentives to
respond to the survey, which may have contributed to the low response rate, and a
small stipend for interview participation (by design, we did not track whether the same
people opted to participate in the survey and the interview). Approximately half of our
respondents were full-time faculty and had worked at Baruch between five and nine
years. Weissman School of Arts and Sciences was the unit most represented in the
sample. Most of the respondents were teaching one to two ZTC courses at the time.

Perhaps most significantly, 23 out of 23 faculty who taught an OER/ZTC course at
Baruch said they would do so again if the opportunity arose. Most faculty (70%) who
currently teach ZTC courses taught 1-2 courses per semester and characterized their
experience as "more fun/interesting” than teaching with traditional materials.
Nonetheless, some (25%) reported that teaching ZTC/LTC can be "less efficient/more
time consuming" and "more challenging/stressful." (Only a small percentage of those
asked were teaching LTC classes since the designation was only made available the
previous year.)

One of the main goals of our OER programming has been educating faculty about open
culture and copyright, and encouraging adoption of open pedagogy projects with their
students. 88% of past OER seminar participants said they used open pedagogy



practices, such as asking students’ input about course content throughout the
semester, having students annotate texts as a group (social annotation), making course
materials and syllabi open access, and incorporating open-source digital tools for
student projects. Respondents also reported adopting or being interested in adopting
such open practices as assigning Creative Commons licenses to their work and inviting
students to co-create curriculum or generate knowledge to pass on to future
students—for instance, annotating a course text or creating a study guide.

In the interviews, all participating faculty stated that their concern for student
equity lay at the heart of their desire to convert their course to OER/ZTC, followed
by pedagogical benefits, and also, in some cases, the perceived and real benefits to
their career advancement.

Quotes from faculty

Please note that these quotes, taken from the assessments discussed above, have
been lightly edited for clarity and conciseness.

Students’ preference for no-cost materials

e “Being a student as well, | went through all this. The textbooks, after a while,
aren't of much value in terms of keeping. The technology changes. So they're
either rentals or... they're gonna be returned, and there was this outlay cost for
the students that | just felt could be avoided.”

e “/ wonder how useful the textbooks are—the traditional textbooks. | notice that
students often don't read them, so to assign them for students to read them, it
just, you know... it just seems like we're just walking through the motions of it. So
to have, and my idea [is] to have OER materials that | can identify and/or create,
that are specifically for my students, or specifically just focuses on the things that
we're teaching and working on, would encourage them to be more engaged in
materials. And also allowing me the freedom to do other kinds of materials, like
videos or podcasts, or them going to a website would make them feel more
comfortable, you know?”

e ‘| asked students to fill out a survey at the end of class, sort of asking for
feedback on specific things. And one of the things | asked was, would you have
preferred to have a textbook in this class? And | just looked at that data recently
because | was on the job market and wanted to make this point. And what |
found was there were some students who said that they would have preferred a
textbook, but it was, like, less than 15%; the vast majority [preferred no textbook].
And one of the things that | learned through this workshop was that | started



giving students access to an OER textbook... the primary response that | got was
that students said textbooks were biased and that they didn't want to have
somebody's, they didn't want, like, somebody else's take on what these materials
meant.”

The pedagogical benefits of OER programming

e “That fellowship really enabled me to devote time without feeling overly
burdened in a way that | wouldn't have otherwise been able to, and I've had to
try to find that time to do it for every other course that I've taught since that
one.”

e “So when | started my journey as an adjunct at Baruch College....one of my
mentors in the department, she encouraged me to participate in the OER
Seminar. And I truly believe that education should be free for students, if not
low-cost. And | remember when | was a student at Baruch College, | paid a lot
in textbooks, so | wanted to learn more about what OER is and how that can
impact my own pedagogy, and how that can benefit my students and the entire
Baruch community. I just love learning new ways that | can foster a more
inclusive, safe, and supportive classroom environment. And I truly
believe in all the work that you're doing at CTL.”

e “... basically now three of the four courses I've taught in my history at
Baruch are informed by the program that | went through.”

e “There's also an issue for me of making sure that students are exposed to a
diversity of thought and ideas that are more outside of the box, which | believe
does not happen in textbooks.”

e “The seminar was great and anyone who is doing a course should do
that... It was clear that the CTL are here to help develop things.”

e “The textbook is like mass-produced knowledge.....I'm preparing them to be a
human that is critical. | don’t want you to be a mass-produced student.”

e ‘It is difficult for me to imagine now a course that didn’t include some
OER.”

e ‘I think it first broadens the possibility for what the course might cover. I'm no
longer constrained by what I've asked students to buy.”

Cumulative assessment, 2024-25

In 2024-25, we have been formally assessing our Open Educational Resources (OER)
Initiative, examining whether enrollment in low-cost and zero-cost courses impacts
student outcomes. Our research questions are about the impact of the use of
OER/ZTC/LTC on student performance, and greater equity and accessibility. We are
also delving into our prior evaluation efforts to comment on faculty outcomes:



satisfaction with the implementation of OER, perception of its benefits, effect on the
adoption of other innovative and student-centered teaching practices, the rates of its
creation and adoption, and, lastly, ways to sustain and update open material.

Our main avenue of assessment has been the adoption rates of the ZTC and LTC
attributes in CUNYFirst, which is used as our system of record.? It is worthwhile to note
that this data is usually self-reported: faculty/chairs alert their school schedulers that a
course is either OERS or LTC, and add the designation (if the schedule changes or this
is missed before the schedule goes live, the Registrar’s Office can add the attribute).

Visualizations from the cumulative assessment, 2024-2025
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There is a clear upward trend in student enrollment, both in the fall and spring semesters. Summer is a
smaller share of the total because of fewer course offerings. Please note that the data from Summer ‘21
is missing. The 2024 figures are only available through the fall semester and are projected for the spring.

% The designation in the bookstore platform is separate and did not historically feed into CUNYFirst.
Faculty can enter this themselves, so it is possible that more courses are labeled OERS/LTC through the
bookstore platform than CUNYFirst.



LTC student enrollment 201924 (CTL internal data)
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LTC data is also showing a clear upward trend.
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OER adoption has seen consistent growth from 2017 to 2024, aside from an outlier term in Fall 2018.
Summer 2018, 2019, and 2022 data are missing in the database. Fall 2018 was an exceptional semester
because the LTC designation had recently become available.



Fall OER Enrollment, Sections, and Instructors (2017-2024)
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Fall semester OER sections, instructors, and students have increased steadily and show a steep rise in
the last two years, perhaps because of more engagement after the end of the COVID-19 pandemic.

Spring OER Students, Sections, and Instructors (‘18-24)
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Spring semester OER uptake exhibits the same positive trends as the fall, with a steep rise in recent,
post-pandemic years.
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Summer OER Enrollment, Sections, and Instructors (‘18-24,
excludes 2022 due to lack of data)
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Summer OER enrollment figures also show a steady rise. Overall numbers are lower because there are
fewer sections overall and, specifically, the OER multi-section courses, such as COM 1010, COM 2020,
and ENV 1003/1004, run fewer sections.
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Fall LTC Enrollment, Sections, and Instructors (2017-2024)
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LTC adoption has seen consistent growth from 2017 to 2024. The designation was introduced in 2019.
Summer 2018 and 2019 data are missing. Fall 2018 was exceptional in terms of uptake, probably
because of the LTC designation becoming available. Our promotional efforts also likely resulted in an
exceptional Spring 2022 semester.
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Considering the impact of faculty training in OER pedagogy on
student graduation rates

Assessing pedagogical development based on student outcomes is challenging, given
the number of factors outside of faculty and CTL staff control.* Nonetheless, we decided
to use our dataset to explore the effects, if any, of our OER Initiative pedagogy training
on undergraduate graduation rates. The variables we were particularly interested in
were 4-year and 6-year graduation rates. We also looked at the subset of students who
are Pell Grant recipients, to see if the impact of Zero Textbook Cost (ZTC) courses
would be greater on them, and also how pedagogy training might amplify that. Based on
previous national studies, we were not expecting a large statistical difference due to the
difficulty of assessing the direct correlation of not paying for materials in a single course
and students’ DFIW rates or time-to-degree.

Across all students who have taken a ZTC course, data analysis indicates that ZTC
courses are taken by slightly more minority identifying students (~+4%) and more Pell
eligible students (~+2%) compared to Baruch College enrollments in all other courses
between 2017-2024. ZTC/OER course content has no statistical impact on time to
degree (~0.5% above Baruch average time to degree), but DWFI rates are slightly lower
in ZTC sections when faculty also completed OER pedagogical training (~-3% DWFI).

To assess the latter point, we looked at samples from two course groups:
Communication Studies and Art History. These were chosen because they provided
scenarios where some faculty were trained through the OER Initiative AND taught ZTC,
while others simply adopted ZTC/openly-licensed materials but did not participate in our
programming.

The first group included Art History 1011 and 1012, survey courses that cover different
periods. Students take either one or the other to fulfill a Pathways requirement, and the
faculty we looked at teach both Art History 1011 and 1012, so we did not distinguish
them as separate cohorts. In this group, all faculty taught with openly-licensed and/or
zero-cost materials; however, some of the faculty participated in OER training with the
CTL, and some did not.

The second group was COM1010: Speech Communication. Again, all faculty taught
with openly-licensed and/or zero-cost materials; however, some of the faculty
participated in OER training with the CTL, and some did not.

4 Beach, A. L. (2016). Faculty development in the age of evidence : current practices, future imperatives
(1st ed.). Stylus Publishing, LLC. See especially “Chapter 7: How Does Assessment Fit In Our Work?”.
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In our samples, the 4-year graduation rate difference was slightly higher, by 5%, among
those COM 1010 students who took the course from CTL-trained instructors versus
those who did not, while the 6-year graduation rate was 2 percentage points higher
among Art History students studying with CTL-trained instructors. This finding resonates
with the following conclusion from a recent study of a community college system in the
Western United States: "students who participated in NCLC [no cost low cost] credits
increased their likelihood of completing their credential."®

Our data also suggests that, among students receiving Pell grants, 4- and 6-year
graduation rates are higher in Art History courses where faculty participate in the OER
seminar, by 2.5 and 7 points, respectively. The 4-year graduation rate is higher by 9
points for participating COM faculty and by 8 points at the 6-year mark. This finding is
consistent with our initiative’s fundamental belief that students from low-income
backgrounds benefit from courses where they do not have to pay for the materials and
where there is an emphasis on using open/zero/low-cost content.

Lastly, it is worth noting that the research cited above indicates that the positive effects
may be stronger for adult learners, which is of particular interest to us, given CUNY's
appeal as a place to earn degrees for nontraditional student populations. The national
average percentage of adult learners in colleges in 2022 was 23%.° Baruch averages of
undergraduate students aged 25 and older are usually around this figure.’

Conclusions

Based on our assessment, we can confirm that uptake of OER/Zero Textbook Cost
(ZTC) materials continues to rise steadily since the OERS attribute was added to
CUNYFirst in Fall 2017.2 Our visualization of the data shows growth every semester in
the fall and spring (summer semesters have fewer OER courses offered, but also show
a rise in uptake). Uptake of Low Textbook Cost (LTC) is also going up, though it is
important to note that the designation was only introduced in CUNYFirst in Fall 2019, so
faculty are not as familiar with it. LTC courses now account for roughly a quarter of OER
ones; they are especially popular for courses with a literature component that may need
to assign specific texts and business courses that rely on paid case studies, such as
from the Harvard Business School, costing around $8 per case.

® Diaz Solodukhin, L., MacDonald, M., Falkenstern, C., Lane, P. & Jones, K., (2025) “No-Cost/Low-Cost

and OER Impact on Time-to-Credential: An Event History Modeling Study,” Journal of Open Educational

Resources in Higher Education 3(1), 130-148. doi: https://doi.org/10.31274/joerhe. 17772

6 Jessica Bryant, Adult L earners in Higher Education: Facts & Statistics About Older College Students,

Best Colleges, March 24, 2022, last accessed May 14, 2025.

" See Eall Enrollment Headcount, CUNY Student Databook, Fall 2024, |last accessed May 14, 2025.

8 For more on the history of open attribution at CUNY, see
ity University of New York — Markin n and Affor:

14
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https://www.bestcolleges.com/research/adult-learners-college-statistics/#fn-1
https://doi.org/10.31274/joerhe.17772

Significantly for our initiative, we can conclude that participation in the CTL
programming on OER pedagogy also improves student learning outcomes, however
modestly. As previous studies have found, direct causation here is hard to measure
given the many factors involved, the complicated reasons that lead students to sign up
for an OER/ZTC class and the difficulty of establishing a control variable since no
majors lend themselves to a “before and after conversion to OER/ZTC picture.”
Nonetheless, even this small increase, when multiplied by our significant number of
participants, is something to embrace.

One of the main conclusions of our assessment on the uptake of OER/ZTC/LTC is that
multi-section courses that all convert have been a key driver of the initiative on campus.
Thus, the new COM 2020 and COM 3021 courses, which are OER/ZTC across all
sections, account for the steep rise in campus-wide OER uptake when they were first
launched in Spring 2022. In addition to our relationship with coordinators of
multi-section courses in Communication Studies, we also work with course coordinators
in Philosophy, Environmental Science, and Art History. In addition, we have worked with
the chair of the Entrepreneurship major to develop a ZTC path-to-degree in that major.
In the future, we hope to reach out directly to departments where we do not historically
have a foothold and seek out relationships with more course coordinators. We welcome
suggestions on how to establish and grow these relationships.

While OER/ZTC/LTC adoption on campus has been robust, we need to ensure that this
trend continues.

Recommendations

e Maintain, develop, and promote TeachOER.

In addition to continuing to increase the number and disciplinary range of
teaching materials on TeachOER, we also plan to explore building in a narrative
or a game that is explicit about engaging with OER as a continuum of
experience. This would introduce several scenarios that interested faculty can
follow, e.g., “l just want to explore...” or “l want to become a master OER
pedagogue” or “I want to participate in the community via open pedagogy.” This
reorientation may also entail rethinking our landing page on the Center for
Teaching and Learning website to more directly point faculty to TeachOER and
1-on-1 consultations with Pamela Thielman and Katherine Tsan.

e Further encourage and showcase teaching with OER and zero-cost
materials.

The annual Spring OER Seminar is the centerpiece of our Initiative, but for
faculty who aren’t able to participate, there are limited opportunities to get
involved with our programming. We want to create more chances throughout the
academic year for faculty to engage with OER and related concepts such as
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teaching with zero-cost materials and open pedagogy. This may include a
showcase that promotes OERs for adoption, workshops, and/or a regular
newsletter—either our own or in conjunction with the CTL— to share faculty OER
‘wins” such as teaching awards and outside grants.

Focus on direct outreach to departments to increase the number of
high-enroliment courses using OER, ZTC, and/or LTC materials.

We would like to offer OER professional development opportunities directly to the
faculty who have the most potential to impact the student experience AND
reduce costs for students. This could take the form of a few short presentations
each fall to interested departments that want to learn more about how they can
get involved in OER.

Build stronger, more formal connections with other academic support
units.

In the past, the staff of Newman Library have been colleagues and thought
partners, though post-2020 our contact with them has been less frequent. We
would like to renew that collaboration, especially with subject librarians, who can
be allies in helping faculty choose open and zero-cost materials. In addition, we
will continue to work with our colleagues in the Educational Technology Office to
develop clearer roles and procedures for working with existing and new online
resources at the confluence of Ed Tech and OER. We would be happy to work
with other academic support units as well, as we continue to explore the
possibilities of OER/ZTC/LTC as part of the newly reconfigured Center for
Teaching and Learning.

Rethink our approach to assessment and evaluation

While we systematically evaluated our OER programming pre-2020, in the wake
of the pandemic, we combined our work with a broader CTL push to understand
changing student needs. With that assessment cycle completed and a clearer
charge from CUNY’s Office of Library Services on how to track the grant’s impact
on our campus, it is a good time to reconsider our evaluation plans. We would
like to reinstate a post-seminar evaluation for OER Seminar participants, and
would consider running a new student survey for those who have taken a
ZTC/LTC course to get a deeper understanding of what students value about
open/Zero/Low Textbook Cost offerings. It may also be useful to develop a data
collection strategy to better understand the scope of use of OERS created as a
part of our OER programming at Baruch. This could involve analyzing the uptake
of CUNY Academic Works OER syllabi, conducting focus groups with faculty to
determine which specific Baruch resources have been most helpful, and creating
a LibGuide to on-campus OER resources.
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Appendices

e Raw data from our 2024-2025 assessment (anonymized)

e Grant reports submitted to the Office of Library Services at CUNY (our grantor)

e OER Seminar Self-Evaluation reports (2018 and 2019 only)
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